
Kehoegreen 1 

Lesson 1: Day 1 Reflection 

 When comparing my lesson plan to the lesson I actually taught several aspects stand out. 

The first relates to the pre-assessment, as I did not go over the pre-assessment with Kasey after 

she finished it. Looking over the problems, I could tell she was applying methods for adding and 

subtracting fractions (such as finding common denominators when multiplying) to multiplying 

and dividing fractions.  Since Kasey only had knowledge of adding and subtracting fractions and 

limited knowledge of multiplying and dividing fractions, it would only confuse her to explain the 

difference prematurely. Instead, I used this knowledge in planning the rest of the unit, being sure 

to focus on comparison the two processes after both processes were taught. 

 Another aspect of the lesson was the fraction strips. We were able to successfully use 

fraction strips to demonstrate whole number by fraction multiplication and bridge the connection 

to adding, then multiplying the numerators and the whole numbers. However, management of the 

fraction strips could be improved by for example, laminating the fraction strips and storing them 

in a container, rather than a Ziploc bag, as storing them this way led the strips to be slightly bent 

and harder to handle, as can be seen in Images 6-10 in the Appendix of Images. Another step I 

should have taken is chosen the exact strips I was going to use in the lesson beforehand (such as 

the fourths or elevenths), therefore sidestepping the messy and slightly consuming process of 

finding the right strips during the lesson.  

 The use of the fraction strips also helped to expand my conception of what is educational 

technology. As a teacher, I used technology, finding the fraction strips online and editing them in 

Word. When using them in the lesson with Kasey, they did not seem too technical, but they 

would not have been so easily created without the use of technology. This “breakthrough” in my 

concept of technology helps me to understand why in the textbooks items such as bulletin boards 
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are considered technology, as there was most likely some extensive use of technology in the 

preparation of the materials that went on the bulletin board (Lever-Duffy & McDonald, 2011). 

 Originally during Lesson1: Day 1 I was going to teach material only in section 15-1. 

However, Kasey covered the material more quickly than I expected and we ended completing 

15-2 A as well. Luckily, I had the technology resources for that day’s lesson and the next day’s 

lesson already set up on the computer. Having the website links already opened helped to quickly 

transition from packet to computer without losing any thoughts or the essence of the lesson.   

 With the NLVM manipulative, I changed the setting from Show Me with Activity and 

Practice 1 to Test Me with Activity and Practice 2.  This change in the setting allowed Kasey to 

see how the problem was solved with the first two, providing a model, then allowed Kasey to 

solve the last two problems on her own without the steps already written out. One negative 

aspect of the Test Me setting, seen in images 14, 15 and 16 of the appendix was that you could 

not choose what problem was shown. However, by ignoring the given problem, you could still 

manipulate the fraction pieces to solve a problem of your choosing. 

 A change in the lesson, one that was rather spontaneous and almost shames me, is that I 

did not show the video on cross-simplifying fractions. When teaching the lesson, I doubted the 

validity of the video and whether it was worth the interruption of going from the packet to the 

computer to watch a video. It seemed like an interruption. I had previously taught cross-

simplifying fractions before with another student without using the video and was successful. I 

thought I would be able to do this again, but ironically it took many examples and explanations 

before Kasey understood the concept. I do not know if she would have reacted the same way to 

the video. In the moment of the lesson, the video seemed impersonal; personally explaining the 

concept using examples seemed to make more sense. Upon reflection, I would stick to the 
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original plan and show the video. After a practice problem, if the student was still confused I 

would then provide additional examples and explanations. I think if I had done as the Tips for 

Using Video in the Classroom (Iowa Public Television, 2012) had suggested and carefully 

outlined my purpose for showing the video and how I was going to use the video beforehand, I 

would have felt more comfortable and justified using the video during the actual teaching.  

 If I were to teach this lesson again, at 39 seconds I would have the students try canceling 

two numbers in an example problem. Then I would have them watch up to 44 seconds and have 

them again practice. Then I would have them watch until the end of the video, then multiply 

across themselves. This way the video would provide instruction, but watching it in segments 

breaks the video into steps and gives the student the opportunity to practice each step. I also need 

to provide a detail how I would use the Khan Academy video. For example, At 16 seconds, ask 

the student what the first step is. At 50 seconds, I would have them turn the mixed number into 

an improper fraction in an example problem. At 1:09 the video begins to talk about reciprocals, 

changing operations, and cross canceling. This part of the video can be used as a review if the 

student is struggling with these concepts, otherwise I would just use first 1:09 of the video with 

the student. 

 One benefit of working one on one with Kasey was that I was able to provide verbal 

feedback and was able to closely monitor her progress. If I was to teach this topic to a whole 

class or larger group, I would have to adapt the materials so that the students were able to be 

more independent and rely on technology or each other for support in addition to myself as the 

teacher. I would have students’ complete more formative assessments that I would look over 

after class, such as exit slips, and would also provide the students with more general feedback 

and more written feedback on these formative assessments. Working one on one with a student 
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like Kasey is beneficial, not only because she needs the intervention in math, but because Kasey 

tends to make small errors and forget steps leading to the wrong answers. Being able to follow 

and guide her work helped me catch these errors before they became too drastic and before 

Kasey became too confused.  

 One aspect that I had not included in the analysis of the student is that Kasey is an ESL 

student with a Chinese-dialect being her first language. Kasey is not currently enrolled in any 

ELL program, but was enrolled as recently as seventh grade.  While she is proficient in English, 

occasionally there are grammatical or structural errors that occur in her speech and writing. This 

is shown slightly in some of her written responses (for example, her response to the Write About 

It on page 56: “because you can’t fold so many times like big numbers”).  Overall though, I don’t 

think her being an ELL student really had any dramatic effect on her learning; and it was just a 

slight oversight in my student analysis.   

 In regard to the success of the assessments measuring the objectives, I didn’t end up 

using the percentages correct to measure what Kasey learned. I would not accept having Kasey 

doing the problem wrong during formative assessment and any problems she did incorrect I had 

her fix. Unfortunately I did not keep tally of the number of problems she initially got wrong, 

before being prompted to fix them. With the post assessment, however she correctly answered all 

problems, which exceeded my expectations of 90% correct.   I also ended up not using page 55 

as a means of assessment, instead having her complete a separate assessment. If I were to rewrite 

the objective for the first lesson it would read: The student will be able to solve multiplication of 

fractions by whole numbers through the completion of a post assessment, which includes 

problems and explaining the steps needed to take to solve such problems, with 100% accuracy. 

This objective fits my end assessment better than the original. It also is a separate objective for 
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the first day of the lesson, focusing exclusively on multiplying fractions by whole numbers.  I 

would change all the lessons objectives to be similar: focus only on one specific skill, with 100% 

accuracy on the post-assessment, and if applicable provide the steps taken to solve the problem. I 

would also have the problems solved be ones that are not from the packet. The packet questions 

are needed for practice and the students should not be evaluated or graded based on these 

problems. 

 In the post assessment in addition to solving two multiplication problems, I had Kasey 

describe the steps you take to solve such a problem. I believe being able to verbalize the steps 

helps Kasey to fully comprehend what she is doing and it also helps me to know that she fully 

understands and remember the steps. When we had moved on to division of fractions, Kasey was 

much more fluent and mastered the division concepts faster than she had the multiplication, I 

believe, in part because she had built a strong base with skills she had made more automatic from 

multiplying fractions.   

 Overall, this lesson taught me to plan in more detail how the technologies were to be 

used, provide better management and organization of the technologies, and continue to set up all 

computer technologies and open any links before the lesson.  The assessments were not identical 

to those I had planned to use, but I believe the ones I did use were nonetheless, effective and 

showed Kasey’s growth from the beginning of the lesson. 
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Appendix: 

 

Appendix of Images: 

1. Pre- Assessment 

http://www3.iptv.org/exploremore/ge/Teacher_Resources/video_tips.cfm
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2. 15-1 A (Page 53) 
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 3. 15-1 B (Page 54)  
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4. 15-1 C (Page 55)  



Kehoegreen 11 

 5. 15-2 A (Page 55)  
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6. Activity 1 (Page 53) 

7. Practice 1 (Page 53) 
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8. Activity 2 (Page 53) 

9. Practice 2 (Page 53) 



Kehoegreen 14 

 

 

 

 

 

 

 

 

10. On Your Own (Page 53) 
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11. Activity 1 (Page 56) 
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12. Practice 1 (Page 56) 
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13. Activity 2 (Page 56) 
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14. Practice 2 (Page 56) 
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15. Practice 2 Folding Method (Page 56) 
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16. On Your Own (Page 56) 
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17. Post-Assessment 


