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Summary: 

 

The students took a general comprehension test. This test showed weakness in several areas, one 

being finding the main idea in a nonfiction text. The students also struggled with multiple choice 

questions when there were distracter, or answer that was almost accurate, such as with question 

1. The students also struggled with text-to-self connections. The students are divided by reading 

level (Red and Orange- Above Grade Level; Green and Purple-At Grade Level). This unit will 

use nonfiction historical texts to teach students to find the main idea. The unit will have two 

sections: Shared Reading and Guided Reading. During Shared Reading, there will be a focus on 

teaching strategies to finding the main idea in a nonfiction text and creating a written response to 

a nonfiction text. During Guided Reading, the students will also be focusing on main idea and 

creating a written response to a nonfiction text. Within the Guided Reading packets, distracters in 

multiple choice questions will be used, modeling and practicing how one would distinguish the 

distracter form the real answer. The students whose progress will be specifically tracked 

throughout this unit are 12504B, 6B, 15B, 7G, 11G, and 18B. These students were selected for 

the number of correct answers given and categorized based on the pre-assessments and previous 

knowledge on their reading abilities. The students who need differentiation to support their 

learning are 12B504 and 6B, the students who are able to participate in instruction without 

differentiation are 15B and 7G, and the students who need differentiation to extend their learning 

beyond the lesson are 11G and 18B. 
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Shared Reading Lesson 

Eastern Connecticut State University Lesson Plan Format  

Student Teacher Katie Kehoegreen Grade Level 5 Date of lesson 3/26/12-3/28/12 

Institution Elmer Thienes-Mary Hall Elementary School Length of lesson 45 minutes (15 

minutes/day) 

 

Content Standards:  

ELA CCSS RI.5.2: Determine two or more main ideas of a text and explain how they are 

supported by key details; summarize the text. 

 

CMT Comprehension Objective A1-c: What is the main idea? (Non-fiction) [Figuring 

out]. 

 

Prior Knowledge/Connections:  

Students are used to the Shared Reading (“Read Aloud”) format. The Red/Orange groups 

have been working on main idea in their guided reading groups in the days previous to 

this lesson. Students should be familiar with the content of colonial America as that has 

been the focus in Social Studies prior to and currently. 

 

Student Learning Objective(s):  
1. Students will identify the main idea in a nonfiction text through the analysis of details 

and the use of a graphic organizer. 

 

Vocabulary:  

Model: Continent, Encompassing, expeditions, missions, vastly, profitable, continent, 

trade/trading, settlement, scattered 

Student Practice: Tribe/tribal, woodland, solely, communal, dwelling, alliance, pledge, union, 

region 

 

Assessment-Essential Key Question: How do you find the main idea in a text? 

Assessment:  

1. Completed response in Graphic Organizer – Formal Summative. Feedback will be 

provided to the students through a grade on their finished graphic organizer, being graded 

in the following way: 

1: Completed Graphic Organizer – Maximum 1 point 

2: Provided Details for each paragraph – Maximum 4 points 

3: Provided Main Idea for each paragraph – Maximum 4 points 

4: Provided Main Idea for the whole article – Maximum 1 point 

Total Possible Points: 10 

 

Materials/Resources: 
1. Maestro, B., & Maestro, G. (2000). Struggle for a Continent: the French and Indian 

Wars, 1689-1763. New York: HarperCollins.  

2. Photocopies (20) of pages 6-7 in above text 

3. Graphic Organizer – Main Idea Template 
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Technological resources:  

1. SMART Notebook file – “Struggle for a Continent Details and Main Ideas” 

 

Learning Activities: 

 Instructional Strategies: 

  Modeling: Reading and Finding the Details and Main Idea of the text (30   

  minutes) 

  Independent Practice: Reading and Finding the Details and Main Idea of the  

  text (15 minutes) 

 Grouping Strategies: 

  Whole Group: Modeling  

  Independent: Independent Practice 

 

Initiation:  

Student’s prior knowledge will be checked and schema awakened through the following 

questions: What do you know about North America in the Colonial Times? Who lived there? In 

what parts of North America did they live? The students will make predictions about the text: By 

looking at the title and cover, what do you think this text might be about?  

 

Lesson Procedures: 

Day 1: 
1. Before the teacher begins to read, the reading will be made strategic: When you are 

looking for a main idea, sometimes it is easier to find the details first and then figure out 

the main idea. Notice lots of details as you read. You could list them on a chart or place a 

small sticky note on the page to remind you of each detail. When you have finished 

reading, look over all of your details and decide how they all “add up.” What are all of 

your details mostly about? If you can figure that out, you have figured out the main idea. 

2. The teacher will begin to read pages 3-5. As the teacher reads, the teacher will define the 

following words as they appear in the text: Continent: Encompassing, expeditions, 

missions, vastly, profitable, continent, trade/trading, settlement, scattered. 

 Page 3 Page 4 Page 5 
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Day 2: 

1. The teacher will then model finding the details in each paragraph and finding the main 

idea for the paragraph based on the details. For the sake of time, the teacher will display 

the following graphic organizer, already completed and the teacher will go through each 

paragraph.  

The best evidence is:  

Model:   

Page 3, Paragraph 1: 

Details: 

-North America is very large 

-Europe became interested in North America after the explorers came. 

-European conflicts spread to North America and countries fought for control of the 

continent 

Main Idea:  

European nations fought over control of the North America after the European explorers 

came. 

 

Page 4, Paragraph 2: 

Details:  

-1689 Netherlands surrendered their land to England 

- Spain was unsuccessful in their missions and only controlled a little bit of land. 

- England and France were the two nations left to battle for control of North America. 

Main Idea: 

England and France were the main European nations in North America after Spain and 

the Netherlands weakened. 

 

Practice: 

Page 4, Paragraph 3: 

Details: 

-French and English have different plans for North America. 

-France wanted to expand their land and travel inland by the rivers to gain control of the 

whole continent 

-France was focused on fur-trading. 

Main Idea: 

French reason for being in North America was different than England’s and was focused 

on expanding land ownership and fur-trading.  

 

Page 5, Paragraph 4: 

Details:  

-England viewed North America as a place to send troublemakers and encouraged 

immigration. 

-England thought North America would have trading opportunities 

- By 1664 England controlled New France (Canada) and Florida. 

- By 1689, 200,000 English lived in North America.  
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Main Idea: 

England came to North America for trading and encouraged immigration causing their 

population and land to grow over time. 

 

Page 5, Paragraph 5: 

Details: 

-French population was small, with only 10,000 people spread out across Eastern Canada. 

-The French king did not encourage settlement 

-Most of these people were men and there were few families. 

Main Idea: 

The French population was small because immigration was not encouraged and there 

were mostly men in Canada. 

 

Main Idea of Pages 3-5: 

The settling of North America was dominated by England and France who each had 

similar reasons for being in North America but different attitudes towards moving to 

North America. 

 

 

Day 3: 

1. Before the students practice, the following questions will be asked: How do you go about 

finding the main idea of a nonfiction text? Which should you identify first, the main idea 

or the details? Why? What is difficult about finding the main idea in a nonfiction 

reading? 

2. Then prior knowledge will be awakened with the following questions: What do you know 

about the people who lived in North America in colonial times? Were they all 

Europeans? Did the Native Americans all belong to the same tribe? 

3. The students will then practice finding the main idea of a text using pages 6-7. The 

vocabulary will be briefly introduced before they begin reading: Tribe/tribal, woodland, 

solely, communal, dwelling, alliance, pledge, union, and region. They will first read the 

article with a partner then they will fill out the graphic organizer. 

 

 

 

 

 

  

Page 6 Page 7 
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What’s The Main Idea? 

Page 6, Paragraph 1: 

Details: 

-_________________________________________________ 

__________________________________________________ 

-_________________________________________________ 

__________________________________________________ 

-_________________________________________________ 

__________________________________________________ 

Main Idea: ________________________________________ 

___________________________________________________ 

________________________________________________. 

 

Page 6, Paragraph 2: 

Details: 

-_________________________________________________ 

__________________________________________________ 

-_________________________________________________ 

__________________________________________________ 

-_________________________________________________ 

__________________________________________________ 

Main Idea: ________________________________________ 

__________________________________________________ 

_________________________________________________. 

 

Page 7, Paragraph 3: 

Details: 

-_________________________________________________ 

__________________________________________________ 

-_________________________________________________ 

__________________________________________________ 

-_________________________________________________ 

__________________________________________________ 

Main Idea: ________________________________________ 

__________________________________________________ 

_________________________________________________. 

 

Page 7, Paragraph 4: 

Details:  

-_________________________________________________ 

__________________________________________________ 

-_________________________________________________ 

__________________________________________________ 

-_________________________________________________ 

__________________________________________________ 

Main Idea: ________________________________________ 
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__________________________________________________ 

_________________________________________________. 

Main Idea of Pages 6-7: 

___________________________________________________ 

____________________________________________________ 

_____________________________________________________ 

_______________________. 

 

Closure: After the students have had their own practice, the following questions will be again 

asked of the students: How do you go about finding the main idea of a nonfiction text? Which 

should you identify first, the main idea or the details? Why? What is difficult about finding the 

main idea in a nonfiction reading? 

Intervention:  
Students who need additional time completing their response can continue it during Guided 

Reading. 8B504 will be read the text, paragraph by paragraph, and the student will tell the adult 

reading the text the details of each paragraph and the idea of each paragraph. The teacher will 

scribe his answers, then read the main ideas of the paragraphs to him and ask him what the main 

idea of the entire article is.  

 

Enrichment:  

Students who do not need to write down the details for each paragraph can summarize the main 

idea of the paragraph without first writing down the details and then use these main ideas to find 

the main idea of the entire article.  

 

Reflection:  

 During this lesson, the students ran out of time during day three to write their own 

responses. I think this was due to too much instruction and too much work for the students. The 

students had too much to complete in three 15-minute blocks. The lesson had to be extended to 

Friday where an additional 15 minutes was allotted for the students to finish their written 

response.   

 For this shared reading, the point was to introduce the students to the concept of main 

idea, provide a strategy for finding the main idea and then having the students practice this 

strategy. First off, I should have limited the text to only pages 3-5. Instead of modeling all of 

pages 3-5, I should have divided it up. I should have only modeled the first two paragraphs, had 

the students practice with the next two paragraphs, and had the students independently practiced 

with the last paragraph. With modeling the first two paragraphs, instead of having the details and 

main ideas already in the graphic organizer to save time, I would read the paragraph through 

once, and then read it again looking for details, which I would record in the chart. I would then 

look at the details to find the main idea. I do not think I explicitly modeled finding the main idea 

thoroughly enough for the students. Before students moved onto the last paragraph, the partners 

would share what they found to be the main ideas of paragraphs 3 and 4 and come up with a 

class main idea for these paragraphs. Then students would have moved on to finding the main 

idea of paragraph 5 independently. This too would be shared and the class would have to agree 

upon the details and main idea for the last paragraph. 

 After the main ideas for all the paragraphs in the section had been established, we should 

have worked together to find the main idea of the whole section. I would have first explained a 
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strategy for finding the main idea for the whole article: first, we look at the main ideas for each 

paragraph. These main ideas become our details. Then we look at all these smaller main ideas or 

details and see what they all add up to say. The students would have paired up with a partner to 

discuss what the main idea is then shared their ideas. Their main ideas would have been written 

down and the teacher would have guided the students through seeing if their main ideas matched 

the main ides for each paragraph. 

 For the second section which the students completed, the vocabulary was never actually 

introduced. Because of the short amount of time, I was more focused on the students completing 

their own response then on the vocabulary. However, some of the vocabulary may have assisted 

student’s comprehension of the text. It may also have helped to explain that the various Native 

American tribes mentioned in the article where. I also think some of the vocabulary did not 

necessarily need to be defined, such as tribe and tribal which had been defined through the prior 

knowledge questions. As a teacher who knew she was short on time, seeing all of those words 

seemed a bit overwhelming and it was an easy to justify students didn’t need the definitions. 

 One formatting change I would have made is to number all of the paragraphs and not 

have included page numbers on the graphic organizer. The page numbers confused many 

students since there were no page numbers on the pages itself.  

 The differentiation was also week. The intervention should have been one on one support 

with the teacher, along with a lower reading level version of the text. For enrichment, it was 

difficult because shared reading is a whole class activity with students working in close 

proximity to each other. I suppose these students could work independently as opposed to 

working with a partner for the whole time, with the revised plan, but this seems too much like 

punishing them. Also shared reading is not divided into distinct tiers like math and guided 

reading are. I did have the pre-assessment data which should have been used to form instruction 

but eight students in red and orange had already mastered the concept of main idea.  However, I 

still think it was important that students learned a strategy for finding main idea that could be 

applied to the whole text. The sixth grade standard which relates to main idea is CCSS ELA 

RI.6.2: “Determine a central idea of a text and how it is conveyed through particular details; 

provide a summary of the text distinct from personal opinions or judgments.” I could have 

further supported this differentiation by giving the students who had mastered the concepts 

graphic organizers which were adapted to just include space for the main ideas of each paragraph 

and a main idea for the entire article.  
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Guided Reading –Wells-Thorn House Week 1 Day 1- Red/Orange 

Eastern Connecticut State University Lesson Plan Format  

 

Student Teacher Katie Kehoegreen Grade Level 5 Date of lesson 3/22/2012 

Institution Elmer Thienes-Mary Hall Elementary School Length of lesson 30 minutes 

 

Content Standards:  

CCSS ELA RI.5.2: Determine the meaning of general academic and domain-specific 

words and phrases in a text relevant to a grade 5 topic or subject area. 

 

CMT Comprehension Objective A1-c: What is the Main idea? (nonfiction) [Figuring 

out]  
 

Prior Knowledge/Connections: 

Students are familiar with the Guided Reading texts and format. They have also been studying 

Colonial America in Social Studies.  

 

Student Learning Objective(s):  

1. Students will predict the meaning of new text related vocabulary based on prior 

knowledge and define vocabulary through the use of vocabulary centered activities. 

2. Students will answer in writing and discuss before reading questions to measure prior 

knowledge and awaken schemas relating to colonial homes.   

 

Vocabulary:  

 Settlement, historian, typical, historic, luxury, stylish, lumber, inventory 

 

Assessment-Essential Key Question:  

Essential Key Question: What can be learned about history through the study of historic 

buildings? 

Assessment 

1. Vocabulary and Before Reading Questions  Discussion –Informal Formative 

2. Completed Day 1 Activities - Formal Formative. 

 Both of these will be assessed based on the following checklist: 

 1: Completed Word Knowledge Before Instruction 

 2: Completed the Before Reading Questions 

3: Participated in the Vocabulary Activity Discussion and other Guided Reading group 

discussions, using the vocabulary words in a sentence answering the question and 

explaining thinking. 

 

Materials/Resources:  

1. Text: Zea, Philip and Anna Digan Lanning. “A Walk Through the Wells-Thorn House”, 

Cobblestones Magazine. May 1994. (Revised by Katie Kehoegreen)  

2. Guided Reading Packet for “A Walk Through the Wells-Thorn House”  

 

Technological resources: None. 
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Learning Activities: 

 Instructional Strategies: 

Guided Practice: Word Knowledge Before Instruction, Vocabulary Activity 

Independent Practice: Word Knowledge Before Instruction, Before Reading 

Questions  

 Grouping Strategies: 

Small Group: Word Knowledge Before Instruction (8 minutes), Vocabulary 

Activity (10 minutes) 

Individual: Word Knowledge Before Instruction (2 minutes), Before Reading 

Questions (10 minutes),  

 

Initiation: Students will be given the text and their packets and 

the teacher will explain that we are starting a new text called 

“A Walk Through the Wells Thorn House.” This is a nonfiction 

text and while reading this text, the students will be focusing on 

vocabulary and before reading questions and by the end of this 

text, will have found the main idea in the text. 

 

Lesson Procedures:   
Day 1: 

1. Word Knowledge Before Instruction  

a. Students will begin by completing the Word 

Knowledge Before Instruction independently.  

b. Then as a group, the teacher will ask each 

student whether they know the word and what 

they think it means. There are no wrong 

answers. 

c. Then the students will look up the words in the glossary and share what they 

mean. 

d. Then students can try to make connections 

between words, explaining what the connections 

are.  

2. Before Reading Questions 

a. Students will answer the questions 

independently 

b. Then as a group the students will share their 

answers.  

c. Again, there are no wrong answers.  

3. Vocabulary Activity 

a. Students will then be asked each of the 

questions. 

b. In their responses, students must use the word 

and give an explanation.  

 

Closure:  

What was completed during the lesson will be summarized 
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(Learning the key vocabulary for this text and answering some before reading questions which 

will help us when we begin reading tomorrow.) 

 

Intervention:  
One-on-one teacher support while in the small group. 

 

Enrichment:  
These two (red and orange) guided reading groups are differentiated to be for above grade level 

as these students are reading at about a sixth grade level. The text and the material the students 

are working with have been adapted to include higher level of text and more difficult vocabulary.  

 

Reflection:  

This lesson ran smoothly and fell within the time allotted.  One interesting piece to the lesson 

was that in the Word Knowledge Before Instruction, almost all the students in the Red group 

checked off that they “know it well, can explain it, use it.” I believe this stemmed from one 

student in the group saying that they knew all the words and that were easy. The rest of the 

students then also decided they knew all the words too. I mentioned to the students that they 

should be checking what it truly right for them, despite what another classmate or someone 

sitting next to you might have checked off. When we went to discuss the words, and I asked 

them if anyone felt they knew the word, the students offered definitions or examples in sentences 

that were inaccurate. Since there were no wrong answers, I did not correct the students or make a 

point that they had checked off the wrong box. Instead simply moving on to looking up the 

definitions in the glossary and sharing their meanings made the students realize that they did not 

have as complete of an understanding they had initially said they did. The students also 

consistently confused the word librarian with the word historian. They would say comments such 

as that they might ask a librarian what a colonial home was like. I think they had a schema for 

librarian in their minds as someone who has information about many subjects. They then placed 

the word historian into this schema. To help clarify this I emphasized the root connection with 

the word historical and historian and also emphasized that a historian was not necessarily a 

librarian or work in a library, but knew information about topics specifically relating to history 

and researched these topics. 
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Guided Reading –Frontier Town Week 2 Day 3- Green/Purple 

Eastern Connecticut State University Lesson Plan Format  

 

Student Teacher Katie Kehoegreen Grade Level 5 Date of lesson 4/9/2012 

Institution Elmer Thienes-Mary Hall Elementary School Length of lesson 30 minutes 

 

Content Standards:  

CCSS ELA RI.5.2: Determine the meaning of general academic and domain-specific 

words and phrases in a text relevant to a grade 5 topic or subject area. 

  

CMT Comprehension Objective A1-c: What is the Main idea? (nonfiction) [Figuring 

out]  
 

Prior Knowledge/Connections: 

Students are familiar with the Guided Reading texts and format. They have also been studying 

Colonial America in Social Studies. Main idea was taught during Shared Reading the previous 

week. Students have read the entire text, writing the main ideas of each paragraph next to each 

paragraph and the main idea of each section in the text packet. 

 

Student Learning Objective(s):  

1. Students will orally analyze vocabulary meanings through the comparison to related or 

unrelated words. 

2. Students will describe and analyze the text through their oral responses to the after 

reading discussion questions. 

3. Students will create a written piece of text following the RAFT structure describing and 

providing a solution to a problem in the text through their response. 

 

Vocabulary:  

 Independence, Isolated, Resettlement, Stockade, Captives, Ransomed 

 

Assessment-Essential Key Question:  

Essential Key Question: What can be learned about history through the study of historic 

buildings? 

Assessment 

3. Oral responses to vocabulary activity and discussion questions – Informal Formative 

4. Completed after reading written response – Formal Summative. Students will be assessed 

on a three point rubric. 
Written Response Rubric 

2 1 0 

My response answers all three 

questions. 

My response answers only one to 

two of the questions. 

My response does not answer any of 

the questions.  

My response includes specific 

details from the text and my own 

experience as necessary. 

My response includes only some 

general details from the text and 

my own experience as necessary. 

My response is lacking details from 

the text and my own experience as 

necessary. 

My writing clearly follows and 

makes clear use of the RAFT 

strategy 

My writing follows and makes use 

of some parts of the RAFT strategy 

but not all parts. 

My writing does not follow nor 

make clear use of the RAFT 

strategy. 
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5. Completed  Comprehension and Vocabulary Assessments: Formal Summative – 

Comprehension Assessments will be graded based on the total number of correct 

answers, while the Vocabulary Assessment will be grades based on the following rubric:  

 
Vocabulary Assessment Rubric 

2 1 0 

I included all vocabulary words in 

my response, demonstrating 

complete understanding through 

defining or use in context. 

I included all vocabulary words in 

my response, but I did not 

demonstrate complete 

understanding through defining or 

use in context. 

I did not include all vocabulary 

words in my response, and I did not 

demonstrate complete understanding 

through defining or use in context. 

My response includes specific 

details from the text and my own 

experience as necessary. 

My response includes only some 

general details from the text and 

my own experience as necessary. 

My response is lacking details from 

the text and my own experience as 

necessary. 

My writing clearly follows and 

makes clear use of the RAFT 

strategy 

My writing follows and makes use 

of some parts of the RAFT strategy 

but not all parts. 

My writing does not follow nor 

make clear use of the RAFT 

strategy. 

My response was relevant to the 

topic of the text. 

My response was partially relevant 

to the topic of the text. 

My response was not relevant to the 

topic of the text. 

 

Materials/Resources:  

3. Text: Mierau, Christine Crowley. “Frontier Town: The Early History of Deerfield”, 

Cobblestones Magazine. May 1994. (Revised by Katie Kehoegreen)  

4. Guided Reading Packet for “Frontier Town”  

 

Technological resources: None. 

 

Learning Activities: 

 Instructional Strategies: 

Guided Practice: Vocabulary Activity, After Reading Discussion Questions (20  

 minutes) 

Independent Practice: Day 3 Written Response (10 minutes) 

 Grouping Strategies: 

Small Group: Vocabulary Activity, After Reading Discussion Questions 

Independent: Day 3 Written Response 

 

Initiation: Students will be given the text and their 

packets and the teacher will explain that we are on Day 3 

of “Frontier Town” and that we will begin with the 

vocabulary activity.  

 

Lesson Procedures:  
Day 3:  

1. Students will complete the Vocabulary Activity – 

Alike/Different orally telling how the different 
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words alike and/or different using the vocabulary word in the sentence.  

2. Students will then answer the After Reading Discussion Questions aloud as a group, 

giving the students time to think. The students will 

be expected to be able to use text details to 

support their response.  

3. The RAFT strategy of writing will be introduced 

to the students. It will be explained that the 

student will be writing a fictional piece answering 

the question as if they were living in Deerfield 

during the period discussed in the text. The 

students will select a role, or perspective, from 

which they will write, an audience to which they 

will write to, and a format in which they will 

write. The topic they will be writing about is the 

question at the top. The topic is bridging on 

question three from the after reading discussion 

questions but in addition asking the students to 

take on the perspective of someone who lived in 

this time period. 

4. The students will share their choices with the 

group before they begin writing. Students will 

then complete the Written Response 

independently.  

5. If there is still time at the end, students will 

complete Word Knowledge Before Instruction. Otherwise it will be completed on Day 4. 

Day 4: 

1. Students will independently complete the Vocabulary Assessment and Comprehension 

Assessment during Guided Reading then place it in the Guided Reading Folder. 
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Closure:  

Students will be reminded to hand in their written responses once they have finished them.  

 

Intervention:  
One-on-one teacher support while in the small group, especially for the two Tier III students. For 

8BIEP, this student can participate orally in all discussion. His answer to the Day 3 Written 

Response will be scribed by the teacher. This student does not take the assessments. 

 

Enrichment:  
The green and purple guided reading groups are differentiated to be at grade level as these 

students are reading at about a fifth grade level. The text and the material the students are 

working with have been adapted to include grade level of text and of vocabulary. Therefore, the 

enrichment aspect for guided reading is addressed by having red and orange groups for the above 

grade level students.  

 

Reflection:  

 During this lesson, we ran out of time and were only able to finish number two in the 

lesson procedures. I did not want to rush through the RAFT explanation and have them finish it 

as homework because I was afraid of and therefore extended the lesson onto Day 4 where I 

explained RAFT and the students completed a written response. The students then took their 

assessment on Day 5, which due to scheduling ended up being two days after Day 4. Because of 

the extra time, students were actually able to share their responses with the group. A weakness of 

this lesson was that I did not model a RAFT response which I had originally planned to do.  

 I created the rubric after the fact, when I went to grade the students’ responses, as I was 

struggling with how to exactly quantify their responses. Having a rubric which explicitly stated 

what was expected for their responses aided me in grading the students. However, the students 

were not aware of the rubric, but they were aware of the expectations as these had been covered 

during the lesson. I also used this rubric while grading their Vocabulary Assessments. I was not 

sure since RAFT had just been introduced whether it was fair to grade a vocabulary assessment 

based on their use of the new strategy or based on their use of the vocabulary. I think some 

students may have been more focused on implementing the strategy then using the vocabulary 

words in context appropriately. However, on the flip side, I think having the students write using 

the RAFT strategy may have helped some students put the vocabulary back into a familiar 

context. One error I made on the vocabulary assessment was in regards to the Topic. I said “see 

above” but I had forgotten to put the question above the table. I meant to put the same question 

as the day before but I think having it more open ended resulted in some creative responses. The 

students all wrote about Deerfield and the attacks on Deerfield, just not necessarily focusing on 

the stockade or what they would have done in the situation.  One of the questions I asked in the 

After Reading Questions was “Does this text make you want to learn more about colonial 

America and the creation of towns?  Why or why not?” The students answer was for the most 

part, no. A couple students said they would like to learn more because it was interesting learning 

about the attacks. When I asked why they wouldn’t like to learn more they said the text was 

boring or confusing. 
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 I had taken this text from Cobblestone magazine, editing it until it was at a fifth grade 

level. I left it in a similar format as it had been in the magazine with mainly text and few pictures 

that related to the text. If I was to reformat the text, I would increase the font of the text and 

include more pictures. The students are used to book type format with about two paragraphs on 

each page and a picture on about every third page. Another factor which I think played into it 

was that this was a non-fiction text. The students typically read a fiction text. I should have made 

the text an even lower reading level to accommodate for this fact, even moving it from a high 

fifth grade reading level to a low fifth grade reading level would have made the text more 

accessible to all.  

 Another way to make the text more interesting would be to incorporate technology. After 

I had finished the text with the students I found a very interactive and visual website 

(http://www.1704.deerfield.history.museum/) which may have helped the students in their 

comprehension of the text. I may have presented this website to the students after they read the 

text and with a partner they could have explored the site, completing designated activities that 

would help them gain understanding. After completing the activities the students would then 

reread the text, searching for the main idea of the paragraphs and the article. I believe this would 

help engage them more in the topic. 

 

 

 

 

 

 

 

 

http://www.1704.deerfield.history.museum/
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Literacy Post-Assessment Data 

Red/Orange 
        Question 1 2 3 4 5 

   Answer B B A A A Grade 
  11G B B A A A 100 
  15B B B D A A 80 
  18B B B A A A 100 
   

        Green/Purple 

        Question 1 2 3 4 5 6 7 

 Answer A B C B D B A Grade 

6B B A A B C A A 29 

6B Retake               86 

7G     A   C     71 

12BEIP B B B B C A B 29 

12BEIP Retake               100 

         

         

 

Correct 

Answer 

Incorrect 

Answer 
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Summary: 

 Clearly, the Red/Orange student’s mastered main idea and understood their text while the 

green/purple group did not. One reason upon first reflection is that the text was above their 

reading level. Most of the students in the green/purple groups are at fifth grade reading level, but 

6B and 12BEIP are at a low 4th grade reading level. The text however was at a high 5th grade 

level. This is one mistake I made that I believe had a large impact on their comprehension of the 

text and their understanding of the main idea. I had 6B and 12B504 go back and correct their 

assessments. I gave these students a new version of the text that was at a lower reading level. The 

students read the text together then they independently corrected their own assessments. 6B 

missed question 3, erasing his old answer but never choosing a new answer. I did not have 7G 

correct her text because she did not fail, and the original text was already at her reading level. 

Questions three and five were the questions the students had the most difficulty with. I do not 

think students have a familiarity with war names. The French and Indian War and King Philips 

War were both mentioned in the text. King Philips War was mentioned first in the text which  I 

believe led the students to select this answer not noticing the qualifying piece of information that 

was in the question, the involvement of the  French in the War. Question five was also one they 

struggled with, consistently choosing England over Canada. I think in the students’ schemas 

taking the captives to England, from which they had originally come, made more sense than 

taking them to Canada. They have a stronger schema for England than for Canada. This should 

have been made more a point of and shown on a map. 
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Literacy Unit Reflection 

 The comprehension assessment for the green and purple group consisted of seven 

multiple choice questions, thereby being easier to grade. However, the students were much more 

likely to get a poor grade if they got too many of the questions wrong. This happened with 6B 

and 12B504, who both only got two questions correct, thereby each earning a 29. I debated on 

what to do for these two students and finally decided that they should receive their assessments 

back and have the chance to reread the text, correcting their answers. I had written feedback on 

their tests and hopefully this would assist them. I am concerned that the students were unable to 

find explicitly stated information in the text, such as that the captives were brought by the Native 

Americans to Canada.  

 One error I made, and I believe it was a large error on my part, was that the texts were not 

at the students reading levels. They both are at a low 4
th

 grade reading level and as I mentioned 

the text was at a high fifth grade reading level. It then makes me wonder should I give them a 

revised text at their level to redo their assessment with or give them the old text that they were 

using. In an experiment, I almost wonder if I gave both students a chance to read the new grade 

level text together then had them take the same assessment whether they would do better. It 

seems ridiculous to give them the same assessment and the same text and expect better results 

even if I gave them the assessments with feedback. This also seems more to be a process of 

elimination on their parts than showing a true understanding of the text. Another problem may 

have been the assessment itself. If the readability level of the questions was too high, they may 

have struggled comprehending them and given up quickly choosing answers that seemed to 

make the most sense. 
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  I finally decided to give these two students’ a revised text that was a lower reading level. 

I also changed the format of the text, making the font much larger, removing the columns, and 

rearranging the pictures over three pages. I remember reading that students perceive text 

complexity to be much higher if the text is a smaller font. I was wondering if a combination of 

the larger font and lower reading level led to better results. The two students then read the 

revised text together then independently corrected their assessments. 12B504 received a 100 as 

his new score while 6B received an 88. The question 6B missed was never re-answered and was 

question three, about the war. This student had originally selected the Civil War as his answer, 

reinforcing the idea of their lack of schemas about wars and also about finding text details in the 

text.  

 The students might have benefitted from making a timeline of the events that occurred in 

the story. The events could have been given along with the dates. The students would have to 

match the dates with the events and place them on a timeline. I think this would of increased 

comprehension that there were two main conflicts and they may have seen more clearly that the 

text was discussing the creation of a town in colonial times. 

 In the red and orange guided reading groups, only one student had not mastered main 

idea, 15B. That said, perhaps I should have had the red and orange groups focus on another topic 

altogether that they struggled with, such as using information from the article and your own 

experiences to support your answers. Even with this focus four students received perfect scores 

on the comprehension test. My logic for teaching the students with a focus on main idea was that 

it was a topic in the curriculum that had yet to be taught. In reflection it might not have just been 

the skill of being able to find the main idea but also the text level of the text used in the 

comprehension test that resulted in perfect scores. Using an above grade level text increased the 



Kehoegreen Literacy Unit, Pg. 23 

students challenge and allowed to see whether the students could still find the main idea in a 

more difficult text. 

 Overall, I believe this unit was successful. The majority of the student’s by the end of the 

unit were able to find and correctly identify the main idea in a piece of text. A way to further test 

their abilities would be to give them a different text at their reading level and have them identify 

the main idea using the strategies they had learned. 

 

 

 

 

 

 

 

 

 

 

 


